
   

 

Every year at this time, advocates 
for children with disabilities ex-
perience  a unique type of “spring 
fever.”  All parents  recognize that 
along with the tulips comes the 
challenge of figuring out what to 
do with children once spring turns 
into summer.  But, for parents of 
children with disabilities, this time 
of year can bring an especially  
urgent call to action. As the school 
year comes to an end, parents of 
students with disabilities are trying 
to determine if their child’s current 
IEP was as effective as they hoped, 
and if their child might be eligible 
for Extended School Year or ESY.  
 

Beyond 180 Days:Extended 
School Year  Facts   The Louisiana 
Department of Education, Bulletin 
1872, Extended School Year Pro-
gram Handbook, states that the 
“Extended School Year Program 
(ESYP) is the provision of special 
education and related services to 
students with disabilities in accor-
dance with an IEP beyond the nor-
mal school year of the Local Edu-
cation Agency (LEA) and at no 
cost to the parents of the student. 
The legal basis for extending the 
school year for certain students 
with disabilities is stated in §447 
 of Bulletin 1706-Regulations for 
Implementation of the Children 
with Exceptionalities Act 
(R.S.17:1941 et seq.) and in court 
decisions relative to the 180-day 
rule. These decisions have reaf-
firmed the federal legislative in-
tent to ensure an appropriate  

education based on the student's 
needs and on the individually     
designed educational program to 
meet those needs.”  
 

As you consider Extended School 
Year it is important to note that 
Regression /Recoupment is only 
one of several ways to determine 
eligibility. Too often, this is looked 
at as the only determining  factor. 
According to the Louisiana Depart-
ment of Education Extended 
School Year Handbook “§517. 
Eligibility Criteria:  
A. Seven criteria are used to deter-
mine a student©s need for ESYP: 
Regression-Recoupment; Critical 
Point of Instruction; Self-Injurious 
Behavior; Employment; Transi-
tion; Excessive Absences; and Late 
Entry. B. There may be unusual 
situations or circumstances in 
which a student classified with a 
disability and enrolled in special 
education may need the ESYP but 
does not meet any of the eligibility 
criteria. In this case the teacher/
instructional personnel may con-
sider “Extenuating Circum-
stances." The purpose is to catch 
the student who meets the spirit, 
but not the letter, of the existing 
criteria.”   
 

You can find the documents that 
guide decision making for Ex-
tended School Year on the Louisi-
ana Department of Education web-
site: www.doe.state/la.us. The 
ESYP checklist is available at 
http://www.doe.state.la.us/lde/

uploads/2308.pdf. The ESYP Bul-
letin Handbook can be found on 
the state website too. If you do not 
have access to the internet you can 
contact the Louisiana Department 
of Education at 1-877-453-2721 to 

ask for a copy of the Bulletin or to 
discuss Extended School Year with 
state staff. Project PROMPT staff 
can also provide you with informa-
tion and support as you consider 
Extended School Year. You will 
find a list of PROMPT staff and 
the parishes they serve inside of 
this edition of The PROMPTer. 
Children with disabilities in Lou-
isiana need the adults in their lives 
to support their educational needs. 
Project PROMPT is here to help. 
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NOTE:  Project PROMPT does not endorse or recommend products, services or  resources and assumes no liability for  the use or 
contents of any product, service or  resource mentioned in this newsletter .  The information provided herein is intended for  educa-
tional, informational, and advocacy purposes only and is not intended to substitute for  legal advice. 

Editorial Staff:   Mary Jacob, Cindy Arceneaux, Bebe Bode, Carol Calix & Judy Otto  
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Louisiana Citizens for  Action Now (LaCAN)  
Disability Rally Day 

May 8, 2007 
 

The 2007 Disability Rally will be held on       
May 8th, 2:00 p.m.- 3:30 p.m., at the state 
Capitol in  Baton Rouge.  Please mark your cal-
endars and plan to attend, and invite friends to 
come with you.   
The rally will focus on the need to address the 
long waiver waiting list. LaCAN’s  goal is to 
have 1,000 people on the steps of the Capitol and 
visiting legislators to deliver a strong message 
that - 
       1.  “A Waiting List is Not a Service.”  
       2.   People are “ tired of waiting” , and; 
       3.  “ It’s time”  to address the waiver waiting  

list with the necessary funding so that 
individuals do not wait over 11 years for 
needed supports. 

I f you would like to attend the rally but need 
transpor tation or  need to order  a t-shir t, call 

your  local FHF center .  To register  or  for  more 
information call 1-800-450-8108. 

NOT I CE OF  
AVA I L ABI L I TY  OF 
APPL I CAT I ON AND 
PUBL I C H EARI NG 
Pl ease retract the previ -
ous publ i c heari ngs pub-
l i shed on Wednesday, 
February 14, 2007 and 
Saturday, February 17, 
2007. 
 

The Louisiana Department of 
Health & Hospitals will hold 
public hearings and a public 
comment period regarding 
the Annual State Application 
for federal funds under the 
Individuals with Disabilities 
Education Improvement Act 
(IDEA), Part C.  The purpose 
of the hearings is to collect 
public comments in regards 
to the proposed application 
for funds to serve infants and 
toddlers with disabilities. 
 

The previously published 
public hear ings scheduled 
on March 26th &  27th have 
been rescheduled for  the 
following dates:  
 

Monday, Apr il 16th        
9:00 a.m. – 12:00 p.m. 
in Shrevepor t,                    
at 1035 Creswell Avenue; 
 

Tuesday, Apr il 17th        
1:00 p.m.- 4:00 p.m. 
in Baton Rouge                  
at 150 Nor th 3rd Street. 

Individuals who require spe-
cial accommodations to at-
tend a public hearing need to 
contact the Program Admin-
istrator for EarlySteps Lou-
isiana Department of Health 
and Hospitals at least 72 
hours prior to the event 
(Telephone 504-599-1072). 
 

A copy of the proposed grant 
application is available for 
inspection and review during 
regular office hours at the 
following location:  EarlyS-
teps Program, 1010 Common 
Street, Room 1147, New 
Orleans, Louisiana or can be 
viewed on the Internet at 
http://
www.dhh.louisiana.gov/
offices/?ID=257, click on 
EarlySteps to download the 
document. 
 
Written comments regarding 
the application may be sub-
mitted to Nichole Dupree, 
EarlySteps Program Man-
ager, 1010 Common Street, 
Room 1147, New Orleans, 
Louisiana.  Written com-
ments will be accepted until 
Monday, May 7th. 
 
Following the 60-day pe-
r iod of comment, the appli-
cation will be submitted to 
the U.S. Depar tment of 
Education. 

 
Project PROMPT   

Trainings via the Internet!   
 

Don’ t let difficulty with 
child care, transportation or 

other barriers stop you from getting 
the information you need on special education and 

topics related to people with disabilities. Now this will 
be as easy as sitting in front of your computer. You 

will be able to attend and view Project PROMPT pres-
entations on your computer while listening to the pre-
senter  through your computer’s speakers or over the 
phone.  And, if you participate in an internet training 
you will receive a certificate of attendance if you fill 

out an evaluation at the end of the training.  
 

Training topics will be on IDEA, No Child Left     
Behind, Section 504 and related issues. If there are 

topics you would like to see trainings on, if you want 
to receive an email invitation to register for an online 

training, or if you would like to learn more about 
trainings via the internet, please contact  

Cindy Arceneaux (carceneaux@projectprompt.com) 
 or Bebe Bode (bbode@fhfgno.org)  

or call (504) 888-9111 toll free at 1-800-766-7736. 

� � � �� � �
� � � � �

Project PROMPT Needs You 
 
Project PROMPT is a statewide program. PROMPT is a grant to 
Families Helping Families of Greater New Orleans. FHFGNO     
requires that our board of directors represent the entire state.  There-
fore, we are currently inviting individuals that live in Regions 2, 4, 5, 
6, 7, 8, and 9 to consider being part of our board of directors.   
 
� �If you have the passion to help an agency grow 
� �Enjoy fundraising 
� �Have an expertise in law, insurance, accounting, banking, public 

relations, information and technology, or long term planning 
Parents of children between the ages of 0-26 years old with a disabil-
ity and minorities are encouraged to apply. 
 
To learn more about being on the board of directors, please contact 
Mary Jacob, Executive Director, FHF of GNO at 504-888-9111, 800-
766-7736 toll free or email at mjacob@fhfgno.org or Al Hitt, Board 
Chairman at Alhitt@bellsouth.net 
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VISION All children with disabilities 
should grow up free from the use of 
restraint, seclusion, and aversive inter-
ventions to respond to or control their 
behavior, and from the fear that these 
forms of behavior management will be 
used on themselves, their siblings or 
their friends. 
 
This publication was developed by 
APRAIS, with editorial assistance and 
funding support from the founding or-
ganizations. Photographs have been 
contributed by the families of children 
who have been harmed by the use of  
restraint, aversive interventions, and 
seclusion, and are used with their per-
mission. This publication is dedicated to 
the memory of Matthew Goodman 
(1987-2002) and to all those children 
who continue to be abused and to die 
"in the name of treatment." 
 
In the Name of Treatment: A Parent's 
Guide to Protecting Your Child from 
Restraint, Aversive Interventions, and 
Seclusion is available here. 

<http://www.tash.org/publications/
parentguide/inthenameoftreatment.pdf> 
You may download a hard copy off this 
website. (.pdf file 307kb  requires free 
Adobe Reader <http://www.adobe.com/
products/acrobat/readstep2.html> ). 
You may also download an accessible 
text-only 
<http://www.tash.org/publications/
parentguide/parentguide.txt>  version 
for brailing or audio software. 
 
Print copies of this guide may be ob-
tained from TASH by sending check or 
credit card authorization for $5.00 per 
copy (includes postage) to: TASH, 29 
W. Susquehanna Ave, Suite 210, Balti-
more, MD 21204 
 
For orders of 21- 50 copies $4.00 per 
copy.  For orders of over 50 - $3.50 per 
copy. 
 
For resources on Positive Behavior 
Support or more information about na-
tional efforts to promote safe, respect-
ful, and effective behavior and educa-

tion services and supports for children 
and youth with disabilities contact: 
 
Federation of Families for Children's 
Mental Health 
1101 King Street, Suite 420  
Alexandria, VA 22314 
Office: (703) 684-7710                
Fax: (703) 836-1040 
http://www.ffcmh.org 
 
TASH 
29 W. Susquehanna Ave.     
Suite 210  
Baltimore, MD 21204 
Office: (410) 828-8274 
Fax: (410) 828-6706 
http://www.tash.org 
 
(c) 2005 The Alliance to Prevent Re-
straint, Aversive Interventions, and Se-
clusion (APRAIS). Reproduction of this 
publication all or in part is authorized for 
noncommercial advocacy or educa-
tional purposes with full attribution to 
APRAIS. 

In the Name of Treatment: A Parent's Guide to Protecting Your Child from  
Restraint, Aversive Interventions, and Seclusion In the Name of Treatment 

Measur ing Transition Success: Focus on Youth &  Family Participation 
Prepared by PACER Center  in Collaboration with the 
National Post-School Outcomes Center  

� � ��� � � �� 	 
� � � � 
 � � � � � �
� � � � � � � 

� � � � 

American youth with disabilities now have an 
opportunity to participate in shaping the fu-
ture of special education in our country. To 
determine how well schools are preparing 
youth with disabilities for success after high 
school, the U.S. Department of Education’s 
Office of Special Education Programs (OSEP) 
requires states to find out whether their former 
special education students have pursued fur-
ther education or found competitive employ-
ment within one year of leaving high school. 
Youth and family participation in these post-
school outcome data collection efforts—soon 
to be conducted in every state—has the poten-
tial to usher in a new era of effective, evi-
dence-based transition programs and prac-
tices. 
 

Current research highlights the importance of 
student involvement in transition planning to 
adulthood. There is a logical connection be-
tween the students’  stake in planning their 

transition from school 
to adult life and their 
post-school success. 
Families of youth with 
disabilities also play 
important supporting 
roles during their 
young adults’  transition 

years; that support is critical to transition suc-
cess. The Individuals with Disabilities Educa-
tion Improvement Act 2004 (IDEA 2004)   
ensures that youth and their parents have 
meaningful opportunities to participate in 
transition planning.  
 

Gathering information on the employment and 
education activities of special education stu-
dents after they leave school will provide 
families, local school districts, state depart-
ments of education, and policymakers with a 
clear picture of how well young people with 
disabilities are doing within the first year of 
leaving school. It will also indicate how well 
students were prepared while in public school. 

In addition, the data can be used to evaluate 
and improve schools and the special education 
system.  
 

To collect data, many states are developing 
surveys. The accuracy and usefulness of the 
data will depend on the degree to which youth 
and families participate in the design of state 
data collection efforts and the survey’s  them-
selves. To ensure a high response rate, which 
is critical for data accuracy, surveys should be 
user friendly. 
 

Now is an opportune time for families to in-
fluence the design of their state’s information 
collection process. Although a few states have 
been collecting post-school data on special 
education students, most state departments of 
education are designing new data collection 
systems. Consequently, many states are now 
seeking input from a variety of stakeholder 
focus groups—including former students and 
their families—to explore effective strategies 
to engage youth and families in that process. 

Continued on Page 6 
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My 2-year-old son has an Individual-
ized Family Service Plan (IFSP). We 
are told that when he turns 3, he will 
have an Individualized Educational 
Program (IEP). What is the differ-
ence? 
 

“The difference between the IFSP and 
the IEP is philosophical, in part,”  said 
Judy Swett, PACER parent advocate.  
 

“An IEP is an education document for 
children ages 3 to 21. It focuses on spe-
cial education and related  services in 
schools. An IFSP is much broader. It 
serves children from  infancy through 
age 2, involves the family more, and 
includes professionals from several 
disciplines in planning for the child.   
 

“An IFSP is based on an in-depth as-
sessment of the child’s needs and the 
needs and concerns of the family. It 
contains 1) goals for the child; 2) ser-
vices the child will  receive to help him 
or her achieve the goals; and 3) how 
the family, with support from profes-
sionals, can help the child reach the 
goals.”  Swett adds that services avail-

able through the IFSP are usually pro-
vided in the child’s home. Changes in 
the federal Individuals with Disabilities 
Education Act (IDEA), however, state 
that services are to be provided in the 
child’s “natural environment.”  This 
could include a child care  setting, pre-
school or other community setting in 
which young children without disabili-
ties would typically be found. 
 

An IFSP is a 
document or 
written plan. The 
term “ IFSP” also 
refers to the 
process of deter-
mining what ser-
vices a young 
child with disabilities needs. It uses an 
“ interagency”  approach by involving 
representatives of several agencies 
(usually education, health, and human 
services) and other resources that can 
help the child and family. A “service 
coordinator”  is assigned to assist the 
child’s family through the IFSP proc-
ess. The service coordinator convenes 

IFSP planning meetings after contact-
ing professionals who should be in-
volved in the child’s plan and others 
the family would like to attend the 
meeting. The main purpose of the IFSP 
meeting is to offer information and re-
sources to the family and talk about 
their concerns. A planning meeting 
must also define each agency’s role and 
financial responsibility in the child’s 
plan. 
 

Many school districts extend a child’s 
IFSP document past age 2, using it as 
an IEP. The interagency approach, re-
quired for children through age 2 by 
IDEA, ends in most states when a child 
turns 3 years old. Local school dis-
tricts, working under state’s regula-
tions, then take up management of the 
children’s IEPs. 
 

Reprinted with permission by The PACER   
Center. PACER Center Inc. • 8161 Nor-
mandale Blvd. • Minneapolis, Minnesota • 
55437-1044 • Voice (952) 838-9000 • TTY 
(952) 838-0190 Website:www.pacer.org  

What is the difference between an IFSP and an IEP? 
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�����������������We're All Different in Our Own Ways 

� ����� ���� ��� ���� ��� ����� ���� ��� ���� ���� � ����� ���� ��by Joshua Yuchasz  

What if everyone in the world was exactly 
alike? What if everyone talked the same, acted 
the same, listened to the same music and 
watched the same TV programs? The world 
would be extremely dull! 

I believe it©s important to accept people for 
who they are.  

Differences are important and they should be 
respected. For example, many important peo-
ple throughout history were considered differ-
ent, such as Thomas Edison, Albert Einstein, 
Harriet Tubman, Peter Tchaikovsky and Abra-
ham Lincoln. They did great things, but some 
people thought they were weird because they 
had strong feelings about something. I can re-
late to these people because I©ve been in that 
situation before, many times.  

It all started in elementary school when I real-
ized that I wasn©t like everyone else. My mom 
says that I have a tendency of obsessing on cer-
tain subjects. Unfortunately, these subjects 
don©t interest other kids my age and they really 
don©t interest my teachers. In fact, my kinder-
garten teacher said she would scream if I men-
tioned snakes or lizards one more time while 

she was teaching the 
days of the week. I 
would get in trouble 
for not paying atten-
tion -- and the teasing 
began.  

In third grade, my 
teacher informed me 
that I have Asperger©s 
Syndrome. I said, "So 
what? Do you know 
that Godzilla©s suit 
weighs 188 pounds?"  

Later, I asked my mom, "What is Asperger©s Syn-
drome? Am I gonna die?" She said that it©s like 
having blinders on, and that I can only see one 
thing at a time, and that it©s hard to focus on other 
things. Like I would tell anyone and everyone that 
would listen about Godzilla because my big ob-
session was, and still is, Godzilla -- not a real 
popular subject with the middle school crowd, and 
so the teasing continues.  

I might be different because 
I have different interests 
than other teenagers, but that 
doesn©t give them the right 
to be so mean and cruel to 
me. Kids at Oak Valley 
make fun of me for liking 
what I like the most.  

People also make fun of me 
for knowing facts about volcanoes, whales, torna-
does and many other scientific things. My mom 
says that she has been able to answer many ques-
tions on Jeopardy! just by listening to what I have 
to say, but I©ve even been ridiculed for being 
smart.  

Maybe someday I©ll become a gene engineer and 
create the real Godzilla. I can dream, can©t I?  

Sometimes I wish I were like everyone else, but 
not really. Because I believe people should be re-
spected for being different because we©re all dif-
ferent in our own ways. This I believe. 

� We©re All Different in Our Own Ways," � 2006 
Joshua Yuchasz. Reprinted by arrangement with 
This I Believe, Inc. To read and hear other es-
says, and to submit your own, visit             
http://thisibelieve.com 

             

Fourteen-year-old Joshua Yuchasz is a high school freshman in Milford, Mich. He plays in his school's 
concert band and on its football team. In addition to Godzilla, Yuchasz likes other reptiles, including 
Bubba, his pet red-tailed boa constrictor. 

“Sometimes I wish I 

were like everyone 
else, but not really. 

Because I believe 

people should be 

respected for being 
different.”  
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Region 1 &  10 – Orleans, Plaquemines, 
St. Bernard, Jefferson Parishes 

Laura S. Nata, Senior  Facilitator  
lsnata@projectprompt.com 

Bebe Bode,                                          
Project PROMPT Coordinator  

bbode@fhfgno.org 
Jessie Blanchard, Facilitator  

 jblanchard@projectprompt.com 
504-888-9111 or 1-800-766-7736 

504-888-0246 Fax 
 

Region 2 – Ascension, East Baton Rouge, 
East Feliciana, Iberville,                   

Pointe Coupee, West Baton Rouge,                             
West Feliciana Parishes 

Families Helping Families of Greater  
Baton Rouge 

Summer M izell, Facilitator  
smizell@projectprompt.com 

225-216-7474 or 1-866-216-7474 
225-216-7977 Fax 

 
Region 3 –Assumption, Lafourche, St. 

James, St. John, Terrebonne,                  
St. Charles, St. Mary Parishes 

Laura S. Nata, Senior  Facilitator  
985-447-4461or 1-800-331-5570 

985-447-7988 Fax 
 

Region 4 – Acadia, Evangeline, Iberia, 
Lafayette, St. Landry, St. Martin,       

Vermillion Parishes 
Families Helping Families               

 of Acadiana 
Valer ie Balser , Facilitator  

valerie_fhfacad@hotmail.com 
337-984-3458 or 1-800-378-9854 

337-984-3468 Fax 
 

Region 5 – Allen, Beauregard,   
    Calcasieu, Jefferson Davis,     

       Cameron Parishes 
Families Helping Families    

            of Southwest Louisiana 
Mylinda Elliott, Senior  Facilitator  

melliott@projectprompt.com 
337-436-2570 or 1-800-894-6558 

337-436-2578 Fax 
  

Region 6 – Avoyelles, Concordia,  
Catahoula, Grant, LaSalle, Rapides, 

Vernon, Winn Parishes 
Families Helping Families at the  

Crossroads of Louisiana 
Melissa Brossette,  Senior  Facilitator  

mbrossette@projectprompt.com 
318-641-7373 or 1-800-259-7200 

318-640-4299 Fax 
 

Region 7 – Bienville, Bossier, Caddo,   
DeSoto, Natchitoches, Red River,      

Claiborne, Lincoln, Sabine,               
Webster Parishes 

Families Helping Families of GNO 
Cassie Hubble, Facilitator     

prompt07@yahoo.com 
318-673-2159 or 1-800-766-7736 

318-673-2159 Fax 
 

Region 8 – Caldwell, East Carroll,  
Franklin, Jackson, Madison,  Morehouse, 

Ouachita, Richland,  Tensas, Union,  
West Carroll Parishes 

Families Helping Families       
        of Nor theast Louisiana 

L isa Robinson, Facilitator   
brinkleyrobinson@yahoo.com 

318-361-0487 or 1-888-300-1320 
318-361-0417 Fax 

 
Region 9 - St. Tammany, St. Helena, 

Livingston, Washington,   
 Tangipahoa Parishes 

Laura S. Nata, Senior  Facilitator  
985-875-0511 or 1-800-383-8700  

985-875-9979 Fax 
 

 

Who To Contact for Help With Educational Issues?  

 Project PROMPT Statewide Facilitators 

Measuring Transition Success—Continued 
from Page 3 
 

� � 	 � 	 �� 	 

� � � ���� � 

The perspectives 
of former students 
and families pro-
vide valuable 
information and a unique consumer view-
point. Input from family and youth focus 
groups, disability advocates, parent centers, 
and family organizations can help states 
design more user-friendly and accessible 
survey tools that are likely to increase the 
response rate. 
 

Results from focus groups conducted in 
Minnesota, Oregon, and Indiana suggest 
the following when developing and collect-
ing data: 
• Be sure students know about the post-
school survey before they leave school. 

• Make the questions easy to answer. 
• Keep the survey relatively short (10-15 

minutes to complete). 
• Whenever possible, have the former stu-
dent respond. If necessary, a family mem-
ber who knows the person well 

  may reply. 
• If interviewing by phone, have a former 
teacher or trained interviewer make the 
call. 

• Make the survey accessible, offer multi-
ple formats (phone, online, mail) for  
responding. 

• Provide an incentive for completing the 
survey. 

• Report the results back to families in a 
format that will be useful. Former stu-
dents and families can also provide input 
to help states explore important questions, 
such as: 

• What will motivate youth and families to 
take the time to complete a survey or 
provide personal information? 

• What concerns might youth and families 
have about providing this information? 

• How can those concerns be addressed? 

Family organizations and disability advo-
cates, too, can encourage youth and fami-
lies to take part in completing a survey. 
They also can foster understanding of how 
their participation can affect and improve 
educational and transition services offered  
in their state. Family members of individu-
als with disabilities serve on state special 
education advisory councils, state rehabili-
tation councils, steering committees, state 
and community transition councils, local 
school boards, and site-based management 
teams in every state. 
 

Inviting such actively involved and knowl-
edgeable family members to participate in 
state post-school outcome data collection 
activities could have mutual benefits. As 
family members provide important con-
sumer insight into proposed data collection 
activities, they also will gain information 
that can help them serve more effectively  
 

Continued on Page 7 

Cindy Arceneaux is the Director  of Project PROMPT and can be contacted at  
carceneaux@projectprompt.com, 504-888-9111, toll free:1-800-766-7736, Fax: 504-888-0246 

PROMPT©s current goals include providing information, training and support to: parents of children with disabilities, ages birth-
twenty-six,; students with disabilities; professionals working with people with disabilities ages birth-twenty-six. 
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Measur ing Transition Success—Continued 
from Page 6 
 

in their other roles. Ultimately their participa-
tion will strengthen the capacity of states and 
school districts to carefully consider data on 
current outcomes for students with disabili-
ties.  It will also help states to identify and 
address problems; recognize and employ 
effective practices; and plan, implement, and 
monitor state performance plans. 
 

� � � � 
 � � � � � �
� � � � � � � � 
� � � � 
� � �

�� � � �� � �
� � � � 
� � � 
� � � 
� � � � �� � � 

To measure and assess the effectiveness of 
secondary education and transition services, 
IDEA 2004 authorizes several activities. 
OSEP now requires each state to collect data 
on the postsecondary education and employ-
ment status of young adults who received 
special education when they were in high 
school. Each state must collect and report the 
following information to OSEP annually: 
 

• the percentage of youth who had IEPs, are 
no longer in secondary school, and who are 
competitively employed, enrolled in post-
secondary school, or both, within one year 

  of leaving high school. 
 

In December 2005, each state submitted a 
six-year State Performance Plan (SPP) to 
OSEP that set “measurable and rigorous”  
improvement goals and described plans for 
reaching target goals across 20 indicators. 
States are required to provide annual reports 
to the public on the progress and performance 
of each local educational agency located in 
the state on the targets set for all the indica-
tors in the SPP. States can use their post 
school outcome data to guide continuous 
program improvements and demonstrate pro-
gress toward improving post-school 
employment and enrollment in postsecondary 
education goals in their Annual Performance 
Reports to OSEP. 
 

� � � � 
 � � � � � �
� � � � � � � �
� � � � 
� � 
�  

! � � � 

Each year, states will contact former students 
who had an IEP during their last year of high 
school and who are no longer enrolled 
in secondary school. This includes drop outs 
(early leavers), youth who age out of special 
education programs, and special education 
graduates who leave with diplomas or other 
exit documents. 
 

Some states plan to collect information from 
all special education students who leave 
school—in whatever fashion—in a particular 
year. States also have the option of collecting 
this data on a representative sample of former 
students if the sample accurately reflects all 
school leavers with IEPs in that state in a 
specific year. Former students are to be con-
tacted roughly one year after they leave high 
school to verify their involvement in competi-

tive work and/or postsecondary training. 
States are developing various methods to 
survey their former students. Youth may re-
ceive a phone call from a former teacher or 
other school district employee conducting a 
telephone survey, receive a survey in the 
mail, or be able to complete an online survey. 
Data on the former student may be gathered 
from a parent, guardian, or caregiver. 
 

Respondents will be asked basic questions 
about the former student’s postsecondary 
employment and education activities. 
The questions will ask if youth are working; 
what kind of job they have; if they are work-
ing 35 or more hours per week; if they are 
being paid minimum wage; if they are en-
rolled in any type of school, training, or edu-
cation program; and if they are fulltime  
students. Although it is not required by 
OSEP, some states may ask additional ques-
tions to find out more about their former 
students’  independent living outcomes. Sur-
veys will consist mostly of yes/no or multiple 
choice questions so they can be easily 
tabulated. States will have considerable lati-
tude to add questions of relevance to their 
area. 
 

" � �� � � � � � 
� � #
� � � $�#� � � �� �

Participation in data collection will be volun-
tary. Personal information shared by respon-
dents will be kept confidential. Information 
collected from all respondents will be com-
piled into anonymous statistical data to guide 
program improvement.  Identities of individ-
ual respondents will not be reported. State 
results will be used for local, state, and na-
tional reporting and—most important—for 
guiding and improving transition services to 
youth with disabilities. 
 
%� � � � � �� 	 
� � � � � � � �
� � � � 
&� � � � � 
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Thirty years ago, children with disabilities 
had no federal right to a public education. 
Today, the foremost issue facing students 
with disabilities is the quality of their educa-
tion. Progress has been made over the years, 
although parents of youth with disabilities 

must continue to partner with educators to 
improve outcomes. 
 

While graduation rates for students with dis-
abilities have improved since the 1980s, a 
disturbing 41 percent of students with 
disabilities drop out of high school (OSERS, 
2003). Students with emotional disturbance 
consistently have the highest dropout rates 
(Lehr, 2004). 
 

Outcomes for students with disabilities after 
they leave the public education system are 
distressing.  
 
Compared to their peers without disabilities, 
youth with disabilities: 
• are half as likely to participate in postsec-
ondary education 

• face much higher adult unemployment rates 
• are three times more likely to live in poverty 
as adults 

• are four times more likely to become      
involved in the juvenile justice system 

  (NCWD, 2005) 
 

In IDEA 2004, Congress states that “The 
federal government has an ongoing obligation 
to support activities that contribute to positive 
results for children with disabilities, enabling 
those children to lead productive and inde-
pendent adult lives”  [PL 108-446, 650(1)]. 
The post-school outcome data collection au-
thorized by this legislation is an important 
and much-needed step aimed at improving 
adult outcomes for students with disabilities 
and improving the quality of the special edu-
cation system. 
 

Across the country, parents of high school 
students with disabilities will soon be hearing 
from their local school districts or state 
departments of education about their plans to 
find out how students in their state are faring 
after they leave school. Despite the technical 
nature of these activities, families and advo-
cates should stay informed about—and par-
ticipate in—their state’s data collection en-
deavors. Doing so will ensure that policymak-
ers, educators, youth with disabilities, and 
their families have the information they need 
to make informed decisions. Participation in 
these efforts also will help schools plan more 
successful educational programs and better 
prepare students for work and life in the com-
munity after leaving high school. 
 

Prepared by PACER Center  
in Collaboration with the  
National Post-School Outcomes Center 
University of Oregon July 2006 
National Post-School Outcomes Center 
Director: Mike Bullis 
541-346-1645 • bullism@uoregon.edu 
Coordinator: Jane Falls 
541-346-0354 • jafalls@uoregon.edu 
OSEP Project Offi cer: Selete Avoke 
202-245-7260 • selete.avoke@ed.gov 
Visit us at http://www.psocenter.org 
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Please help us increase our  mailing list.  Share this form with parents, teachers, service providers, consumers, advo-
cates, and others who will benefit from our publication. 
Please help us reduce our  mailing costs.  If you no longer wish to receive The PROMPTer, please check the appropri-
ate statement below, attach your mailing label and return, or call us at 1-800-766-7736. 
Visit our  website www.projectprompt.com to sign up to receive our newsletter by email or check the appropriate 
statement below. 
Feel free to copy and share information, giving credit to the appropr iate sources. 

SUBSCRIPTION FORM  
 
_____  No,   I do not want to receive the PROMPTer.  Please remove my name from the mailing list. 
_____  Yes, I want to receive the PROMPTer by mail. 
_____  Yes, I would like to receiver the PROMPTer through email. 
 
NAME ________________________________________________________________________________ 
 
ADDRESS  ____________________________________   CITY  _________________________________ 
 
STATE/ZIP  ___________________________________    PARISH  _______________________________ 
 
PHONE NO. (     )   _________________________             EMAIL  ________________________________ 

 
Child/Student Birth date ___________    Child/Student Disability_______________ 

Please check which applies: _____ Parent  ____ Student  ____ Professional  
**  Professionals, please submit a $10.00 subscription fee (payable to FHF of GNO) 

Return this form to: Project PROMPT 201 Evans Road, Bldg.1, Suite 100 
Harahan, LA  70123 Phone 504-888-9111 or 1-800-766-7736 

 
This newsletter is sponsored by a grant from the U.S. Department of Education (Grant # H328M000024-01).        

Opinions contained herein do not necessarily represent those of the funding source, and no endorsement  
should be inferred. 


